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How might assumptions faculty from 
other regions of the U.S. bring to 

Southern contexts shape their work 
with students?  







Ideally, what kinds of learning 
opportunities should be available to 

undergraduates attending a large 
research university?  



Boyington, B. (2017). Find out where college graduates go after graduation. U.S. News & World Report. Available at: https://
www.usnews.com/education/best-colleges/articles/2017-09-13/find-out-where-college-graduates-go-after-graduation.



What is the relationship 
between a university and the 

communities that surround it?  





• Awareness of the “going to be there” (Janks & Comber, 2005) 
inspired more motivated, more engaged student writing. 

Why Engage Students in Community-Based Inquiry?

• Positioning students as researchers helps them “build a positive 
sense of their academic identities as they engage with and inquire 
into the everyday world” (Comber, 2015, p. 67). 

• Bruce (2014) understands community inquiry as highlighting “the 
ways that people come together to establish common ground and to 
work toward common purposes” (p. 1).



The “Literacy in Ozark Lives” 
Research Project 



Ask

The Community Inquiry Cycle

Bruce, B. C. (2014). Community inquiry. In B. C. Bruce, A. P. Bishop, & N. R. Budhathoki  (Eds.), Youth community inquiry: New media for    
community and personal growth (pp. 1-13). New York, NY: Peter Lang.



What is the relationship between the place where someone lives 
and the purpose and value of literacy?

a) What role do literacy sponsors play in the lives of people?

b) How do social and economic factors in a given place shape 
the purpose of people’s literacy?

Inquiry Questions



Ask

Investigate

Bruce, B. C. (2014). Community inquiry. In B. C. Bruce, A. P. Bishop, & N. R. Budhathoki  (Eds.), Youth community inquiry: New media for    
community and personal growth (pp. 1-13). New York, NY: Peter Lang.

The Community Inquiry 
Cycle





Inquiry Process

a) 20 interviews with residents of five counties in the Arkansas 
Ozark region.  
• Interviewees ranged in age from college students to senior 

citizens.

• Gender, racial, and social-economic diversity.





Inquiry Process

• Interviewees ranged in age from college students to senior citizens.

• Gender, racial, and social-economic diversity.

c) Coded transcripts using key words culled from the research questions.

(e.g., people and institutions that served as literacy sponsors; social and 
economic conditions in places where interviewees lived and worked; ends 
toward which people put their literacies at work and at home, etc.)

d) Students produced digital films in which they presented their

interviewee’s story for the purpose of answering the research 
questions. 

a) 20 interviews with residents of five counties in the Arkansas Ozark 
region.  

b) Interviews ranged in length from 45 minutes to 110 minutes. 
Transcribed interviews in their entirety.



Ask

Investigate

Bruce, B. C. (2014). Community inquiry. In B. C. Bruce, A. P. Bishop, & N. R. Budhathoki  (Eds.), Youth community inquiry: New media for    
community and personal growth (pp. 1-13). New York, NY: Peter Lang.

Create

The Community Inquiry 
Cycle



http://seanconnors.net/engl2173/
http://seanconnors.net/engl2173/


Ask

Investigate

Bruce, B. C. (2014). Community inquiry. In B. C. Bruce, A. P. Bishop, & N. R. Budhathoki  (Eds.), Youth community inquiry: New media for    
community and personal growth (pp. 1-13). New York, NY: Peter Lang.
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The Community Inquiry 
Cycle





Ask

Investigate

Bruce, B. C. (2014). Community inquiry. In B. C. Bruce, A. P. Bishop, & N. R. Budhathoki  (Eds.), Youth community inquiry: New media for    
community and personal growth (pp. 1-13). New York, NY: Peter Lang.
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Reflect

The Community Inquiry 
Cycle



“There’s a sense of pride in like, "Hey, people are gonna be seeing this video so I wanna
do really well.” I wanna show them what I can do and how much I've learned and stuff
so I think it just makes us as students more invested. Like grades are important and 
they're great but like when you add an emotional or social element it means so much 
more, like the whole project.” 

“It was so rewarding to know that [my interviewee] would watch the video I made 
and recognize her story in it and realize that I understood what she was telling me. 
And I think that was what-- That was what I was most worried about going into the 
project. Like I know this is such a personal thing and I wanted to do such a good job 
with it, and it's scary to wonder if I'm going to.” 

"You know, it was kinda weird. Like I did this work for the last four weeks and I worked my 
ass off, like, you know, like every week for four weeks, and I like stayed up all night 
Wednesday night working on this video and I shared it with purpose, and that was so cool. 
After we left the museum we went to dinner and Jack made a comment about how it felt like 
we were Dr. Connors' kids. You know, like he's like, "Hey, look at what my kids did, look how 
good they are," and that's kind of like funny but it's also like, I worked really hard on this and 
these people cared to see it. I had a friend from church who's also a professor and he was like, 
"Oh yeah, I wanted to see your video," so he came by and then a professor I had last semester, 
he came and watched my video and talked to me about it and it was like there was like a 
sense of pride that you get from that you know? I'm writing an essay tonight for this test, and 
like I'm just getting it done so that I can get to summer but like that's not what this project 
was 'cause I know the data I'm analyzing is going to the museum and I know that what I did 
is gonna be seen by the person I interviewed. Like there’s worth. I'm doing it for this person 
as much as I'm doing it for a class and I'm doing it for the museum as much as I'm doing it for 
a class.” 



https://app.meet.ps/presenter/cordes%23questions


I 
wonder…

Do you 
think…?

I’m not 
sure I 

agree…

So you’re 
saying…

Did 
anyone 
else…? 

I thought 
about…

Where in the local community could/do you send students to research 
questions or problems that are of interest to scholars in your field? 

How could/do you create opportunities for students to learn in spaces 
beyond the classroom? 

What community groups or organizations can you envision partnering with 
to support students’ becoming researchers of their local communities?

Questions for Discussion
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